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GUIDED READING Kennedy and the Cold War

Section 1

A. As you read this section, complete the time line by taking notes about the election
of John F. Kennedy and about his handling of several Soviet-American
confrontations.

B. On the back of this paper, briefly explain Kennedy’s policy of flexible response.

CHAPTER

20

1. What were some of the factors that helped John F. Kennedy win the
presidency?

2. What were the results of the Bay of Pigs invasion?

3. How was the Berlin crisis resolved?

4. What were the effects of the Cuban missile crisis?

5. Why was the hot line installed?

6. What would the Limited Test Ban Treaty eventually do?

Launch of Sputnik 1

U-2 incident

Alignment of Cuba
with the Soviet Union

U.S. presidential
election

Bay of Pigs 

Berlin crisis

Cuban missile crisis

Installation of hot line

Negotiation of
Limited Test Ban
Treaty

1957

1960

1961

1962

1963
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A 1962 Herblock Cartoon, copyright by The Herb Block Foundation.
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PRIMARY SOURCE Political Cartoon
Herbert Block drew this political cartoon shortly after the Cuban missile crisis,
the most serious U.S.-Soviet confrontation. Notice that, unlike many American
politicians and journalists who were severely critical of the Soviet leader at the
time, Block depicts Nikita Khrushchev as an equal of President Kennedy in strug-
gling to contain nuclear war. 

Section 1

Discussion Questions
1. What message does this cartoon send to the

leaders of the United States and the Soviet
Union?

2. Considering the climate of the Cold War in
1962, do you think the spirit of this cartoon is
overly optimistic? Why or why not?

CHAPTER

20
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A. As you read this section, take notes to answer questions about President Kennedy’s
attempts to solve domestic and international problems.

The New Frontier: Fulfilled Promises

The New Frontier: Unfulfilled Promises

B. On the back of this paper, define mandate. Then explain what the Warren
Commission was and what it did.
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2 Unit 6, Chapter 20

Name Date

GUIDED READING The New Frontier

Section 2

CHAPTER

20

Problems
What did Kennedy believe the What programs, laws, and 
government could do to solve accomplishments resulted
the problem? from Kennedy’s beliefs?

1. Economic
recession

2. Poverty
abroad

3. Soviet
successes
in space

Rejected Proposals Later Proposals

4. What reform proposals did Kennedy make that
were rejected by a conservative Congress?

5. In 1963, what proposals did Kennedy make but
never had the chance to guide through Congress?
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18 Unit 6, Chapter 20

Name Date

AMERICAN LIVES Alan Shepard
Space Explorer Who Restored Confidence

“It’s a beautiful day. Boy, what a ride!”—Alan Shepard’s first words on returning
to Earth after his space flight, 1961

Section 2

Alan Shepard (b. 1923) was the first American
in space and the fifth person to walk on the

moon. He helped to restore Americans’ confidence
in the space program.

While he was in the Navy, Shepard became fas-
cinated with flying. He wanted to win his flight
wings so badly that along with naval flight training
he also took civilian flying courses. He became a
pilot in 1947 and three years later a test pilot—a
sometimes dangerous calling.

Soon after the Soviet Union embarrassed the
United States by orbiting the first artificial satellite
in 1957, the National Aeronautics and Space
Administration (NASA) decided that America
needed to be first to orbit a human. NASA sent let-
ters to the top test pilots inviting them to apply for
the program. Shepard joined the program and after
months of testing was named as one of the first
seven astronauts in Project Mercury.

For the next two years, the astronauts took
classes in astronomy, astrophysics, and biology.
They endured constant physical tests. They patient-
ly suffered through experiments that checked their
responses to weightlessness and high gravity. They
smiled through countless press conferences and
public appearances. Finally, Shepard was chosen to
take the first flight.

Then Americans had a crisis of confidence. In
April 1961, the Soviet Union rocketed Yuri Gagarin
into space. Americans were embarrassed once
again by the Soviet Union’s space superiority.
NASA looked inept—especially later in the month
when it had to blow up two rockets that were not
working correctly. On top of these disasters,
Shepard’s flight had to be canceled because of bad
weather. Nothing, it seemed, was going right.

Finally, on May 5, 1961, the weather was coop-
erative. Shepard was strapped into the capsule just
after five in the morning. Problems forced a delay
in the countdown, however. Finally, Shepard’s irri-
tated voice came over the radio to the engineers.
“Why don’t you fix your little problem . . . and light

this candle.” At 9:34 the rocket ignited, and
Shepard was lifted into space. He returned to
Earth fifteen minutes later. His flight was not as
impressive as Gagarin’s orbit of the earth, but
Americans were thrilled. Shepard was treated like a
hero. He was given a medal by President Kennedy
and a huge parade by New York City. Twenty days
later, the President used his success as the occasion
for a new goal: to land an American on the moon.

Shepard hoped to fly a spacecraft again. It
seemed as though he would get his wish in 1963
when he was named to the Gemini program, the
Project Mercury successor. However, Shepard had
developed an inner-ear problem that caused him
dizziness in the air. Shepard stayed with NASA as
an administrator, but he was not allowed to fly.

Five years later, Shepard had surgery to repair
his ear problem. He then joined the Apollo pro-
gram, which aimed at landing on the moon. NASA
enjoyed success with two moon landings in 1969.
Then, in 1970, disaster hit when equipment prob-
lems forced NASA to abort the Apollo 13 lunar
landing and three astronauts almost died in space.
Clouds returned to the U.S. space effort.

Once again, though, Shepard eased Americans’
concerns. His Apollo 14 flight in 1971 was flawless.
At age 47, he became the oldest American to fly in
space and the fifth to walk on the moon. The mis-
sion proceeded so smoothly that, during his moon
walk, Shepard hit a few golf balls. In 1974 Shepard
resigned from the space program and the Navy and
went into private life.

Questions
1. The first seven astronauts were given constant

media attention? Why?
2. From two hours before liftoff until after the

recovery of his space capsule, Shepard’s first
flight was broadcast live. Why would the govern-
ment allow that?

3. Do you think landing a person on the moon was
a worthwhile goal? Why or why not?

CHAPTER

20
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GUIDED READING The Great Society

Section 3

A. As you read, note what each program or law did or was intended to do.

B. Note how the Court ruled in each case or what the decision accomplished.

CHAPTER

20

Program or Law Objectives or Results

Court Cases Results

1. Brown v. Board of Education

2. Baker v. Carr

3. Mapp v. Ohio

4. Gideon v. Wainright

5. Escobedo v. Illinois

6. Miranda v. Arizona

1. Tax-cut bill of 1964

2. Civil Rights Act of 1964

3. Economic Opportunity 
Act of 1964

4. Elementary and Secondary
Education Act

5. Medicare

6. Medicaid

7. Immigration Act of 1965
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AMERICAN LIVES Rachel Carson
Pioneering Writer of Science

“[W]e should no longer accept the counsel of those who tell us we must fill our
world with poisonous chemicals. We should look about and see what other
course is open to us.”—Rachel Carson, Silent Spring (1962)

Section 3

Rachel Carson (1907–1964) was a talented
writer who cared deeply for nature. Fearing for

the safety of the natural world, she wrote a book
that helped launch the environmental movement.

Carson always wanted to be a writer. In college,
though, she took a biology course that fascinated
her, and she switched her major from English.
After additional study, Carson taught science.
Faced with the need to support her mother and
two orphaned nieces, she took a job with the
Bureau of Fisheries in 1936. At the urging of oth-
ers, she submitted to a magazine an article she had
written for the bureau, and it was accepted. A pub-
lisher then asked Carson to expand the piece into a
book. The result, Under the Sea-Wind (1941), “a
naturalist’s picture of ocean life,” was praised but
did not sell well to a public suddenly worried about
world war.

It was ten years before Carson could publish
her second book, The Sea Around Us. Praised for
its science and poetic exploration of the oceans’
mysteries, the book was a bestseller. More impor-
tant, the book’s financial success—and a fellowship
she was awarded—allowed Carson to resign her
job and write full time. In 1955 she published her
third book, The Edge of the Sea, a study of Atlantic
Coast seashores.

Soon Carson undertook another project—one
that would have profound effect on American atti-
tudes. A friend of Carson had a bird sanctuary on
her property. Following state law, it had been
sprayed with DDT, a pesticide. Her friend noticed
that birds were dying in large numbers. She asked
Carson to help put a stop to the use of DDT. In
her old government job, Carson had read disturb-
ing reports about DDT. With this new evidence of
its dangers, she resolved to write about it.

DDT had been discovered by a Swiss chemist
in 1939. It was an excellent killer of insects. During
World War II, DDT use prevented disease among
soldiers and refugees. After the war, DDT helped
save millions of lives by killing mosquitoes that
carry malaria. However, DDT had problems, too. It

could not be washed off food, and it could build up
to dangerous levels in animals’ and humans’ bodies
over time. Also, insects were acquiring resistance 
to DDT. That meant that larger doses would be
needed to kill them. Those larger doses were more
dangerous to animals and humans. Still, most 
people of the day knew only of DDT’s successes. 
It seemed like a miracle chemical.

For years, Carson read scientific reports about
DDT and worked on a fourth book. She found that
DDT sprayed on a Michigan college campus to
destroy bugs had also killed all the local robins. She
learned that DDT was responsible for the declining
numbers of many bird species—including the
national bird, the bald eagle. Finally, in 1962, she
published the now-classic Silent Spring.

Carson’s book was subjected to a storm of criti-
cism from chemical companies. She was called
“hysterical,” and her book, they said, should be
ignored. The public, though, was disturbed by
Carson’s claims—which she had backed with
research. President Kennedy called for a special
commission to investigate. It agreed that DDT was
dangerous, and by 1969, the government was 
phasing out most uses of the pesticide.

Carson’s book had even more wide-ranging 
consequences. She demonstrated that people were
affected by whatever affected nature. Americans’
thinking changed as a result, and many people were
drawn into environmental work. Carson died from
cancer less than two years after Silent Spring was
published, but she lived long enough to know she
had made the desired impact.

Questions
1. How did public attitudes to DDT make it 

difficult for Carson to convince people of its
dangers?

2. What did Carson mean when she titled her book
Silent Spring?

3. Why did chemical companies attack Carson for
Silent Spring?

CHAPTER

20
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28 Unit 6, Chapter 21

Name Date

CHAPTER

21
GEOGRAPHY APPLICATION: REGION

The Brown Decision, Ten Years Later
Directions: Read the paragraphs below and study the map carefully. Then answer
the questions that follow.

In 1954, the Supreme Court ruled in Brown v.
Board of Education that to separate public-

school students “solely on the basis of race” was
unconstitutional. The Court had established a “sep-
arate but equal” doctrine in 1896, in its Plessy v.
Ferguson ruling, but the 1954 decision reversed
that ruling. Now, the court declared that “‘separate
but equal’ has no place” in public education.

The Brown decision, however, did not bring
public-school segregation to an immediate end.
The responsibility for implementing desegregation
fell to local governments—to school officials who
had to keep in mind state laws and regional cus-
toms. Thus, at times, the move toward statewide
compliance took place slowly, almost one school at
a time. When desegregation efforts lagged, the

Supreme Court issued a second Brown decision in
1955, directing lower courts to admit African-
American students to public schools “with all delib-
erate speed.” Eventually, in some areas of the
South, the federal government had to step in and
enforce desegregation.

Still, even ten years after Brown, only about
380,000 African-American elementary and sec-
ondary students in 17 Southern states and the
District of Columbia—less than 11 percent of the
3.5 million students in the region—were going to
schools with white students. In Alabama only 94
out of 89,000 African-American students, and in
Mississippi only 58 out of 22,000 African-American
students, attended integrated schools.
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TX
(1954)

OK
(1955) AR

(1954)

MO
(1954)

LA
(1960)

MS
(1964)

AL
(1963)

GA
(1961)

SC
(1963)

NC
(1957)

FL
(1959)

TN
(1955)

KY
(1955)

WV
(1954)

VA
(1959)

MD
(1954)

DC
(1954) DE

(1954)

Percentage of African-American students attending integrated schools

Less than 1 percent
�

1 – 4 percent�
�

�
�

5 – 8 percent� (No state fell between 8 and 30 percent.)

30 – 60 percent

More than 60 percent

�y

School Desegregation in the South, 1964 �y
Dates indicate years desegregation began

Section 1
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Interpreting Text and Visuals

1. Which states in the region shown on the map began to integrate their public

schools in the year of the Brown v. Board of Education decision? (Do not count

the District of Columbia.)

2. In which states did school desegregation not begin until the 1960s?

3. What generalization can you make about the relationship between the time a

state began the desegregation process and the degree of integration of its

schools in 1964?

Which state is a glaring exception to that trend?

4. In which states were 30 to 60 percent of African-American students in

integrated schools?

5. In which states was the percentage of African-American students in integrated

schools less than the region’s average?

6. Which five of the states you listed for question 5 had percentages the farthest

below the regional average?

How might the economic and social history of those five states have led to a resistance to

desegregation?

Name The Brown Decision, Ten Years Later continued
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CHAPTER

21
AMERICAN LIVES Rosa Parks

Taking a Historic Stand by Sitting

“I didn’t have any special fear. It was more of a relief to know . . . that I wasn’t
alone. If I was going to be fearful, it would have been as far back as I can
remember, not just that separate incident.”—Rosa Parks, recalling her emotions
during the Montgomery bus boycott, 1988

Section 1

Rosa Parks (b. 1913) has been called the mother
of the civil rights movement. Her quiet act of

defiance against segregation on the buses of
Montgomery, Alabama, started a wave of protest in
the 1950s—and launched the career of Martin
Luther King, Jr.

Rosa McCauley had a difficult early life, as her
parents separated and her small family struggled to
live. She juggled school with work to help her fami-
ly. At age 19, she married Raymond Parks, who had
been active in efforts to register African Americans
to vote. For the next 20 years, she worked a variety
of jobs. Beginning in 1943, she was a secretary of
the Montgomery chapter of the National
Association for the Advancement of Colored
People (NAACP). When she could, Parks protested
segregation laws. She refused to use drinking foun-
tains or elevators set aside for African Americans.
She often walked home from work rather than take
segregated buses.

However, on December 1, 1955, she was tired
and took the bus. A white man got on the bus that
day after the section reserved for whites was full.
Parks and three other African Americans were told
by the bus driver to give up their seats. Parks
refused. “I don’t think I should have to,” she said.
“Why do you push us around so?” The bus driver
summoned police, and Parks was arrested.

Edgar Daniel Nixon—head of the local
NAACP—and two lawyers paid a bond to secure
Parks’s release. Then Nixon asked if she would
agree to appeal the case in order to challenge the
segregation law. Her mother and husband feared
for her safety, but she agreed to go ahead—if it will
“do some good.” Meanwhile, other activists in
Montgomery seized on Parks’s act of defiance. The
Women’s Political Council had been ready for
months to call for a boycott of the city bus line for
its segregation and rude treatment of African-
American passengers. Notified of Parks’s arrest, Jo
Ann Robinson of the WPC issued thousands of
fliers calling for the city’s blacks to boycott the bus

line on December 5—the day of Parks’s trial.
The boycott worked, and that night African

Americans met to discuss whether to continue it.
At the meeting, a newly arrived minister—Dr.
Martin Luther King, Jr.—spoke and energized the
crowd. The people decided to continue the boycott
and named King as their leader. The boycott lasted
more than a year. It ended when the Supreme
Court ruled that the segregated city buses violated
the rights of African Americans. With this success,
King had begun his brilliant career as America’s
chief civil rights leader.

Life for Parks became difficult, however. She lost
her job, and her husband was unable to work after
suffering a nervous breakdown. They were plagued
by threatening phone calls. Even after the boycott
ended, no one would hire Parks. A year after the
boycott ended, the Parkses moved to Detroit, where
they had family. Rosa Parks made a living as a seam-
stress and also helped the local office of the
Southern Christian Leadership Conference. In 1965
she joined the staff of a member of the U.S. House
of Representatives from Detroit.

Over the years Parks has delivered speeches to
raise money for the NAACP. In 1969 a street was
named for her in Detroit. She has received many
awards—most notably the 1984 Eleanor Roosevelt
Women of Courage Award. In 1989 she attended
the White House ceremony for the 25th anniver-
sary of the Civil Rights Act, where she was
acknowledged by President Bush.

Questions
1. Why is Parks called the “mother of the civil

rights movement”?
2. Jo Ann Robinson recalled later that Parks was

“dignified” and had “strong morals and high
character.” Why did that make her a good sym-
bol to promote the bus boycott?

3. Explain in your own words what Parks’s action
meant to American history.
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30 Unit 6, Chapter 21

Name Date

CHAPTER

21
PRIMARY SOURCE Crisis in Little Rock
When 16-year-old Elizabeth Eckford left for Little Rock’s Central High School in
September 1957, she did not know that the governor had ordered the National
Guard to keep her and eight other black students from entering the all-white
school. This is Eckford’s account of her first day at an integrated school. 

Before I left home Mother called us into the liv-
ing room. She said we should have a word of

prayer. Then I caught the bus and got off a block
from the school. I saw a large crowd of people stand-
ing across the street from the soldiers guarding
Central. As I walked on, the crowd suddenly got
very quiet. Superintendent Blossom had told us to
enter by the front door. I looked at all the people
and thought, “Maybe I will be safer if I walk down
the block to the front entrance behind the guards.”

At the corner I tried to pass through the long
line of guards around the school so as to enter the
grounds behind them. One of the guards pointed
across the street. So I pointed in the same direction
and asked whether he meant for me to cross the
street and walk down. He nodded “yes.” So, I
walked across the street conscious of the crowd that
stood there, but they moved away from me.

For a moment all I could hear was the shuffling
of their feet. Then someone shouted, “Here she
comes, get ready!” I moved away from the crowd on
the sidewalk and into the street. . . .

The crowd moved in closer and then began to
follow me, calling me names. I still wasn’t afraid. Just
a little bit nervous. Then my knees started to shake
all of a sudden and I wondered whether I could
make it to the center entrance a block away. It was
the longest block I ever walked in my whole life.

Even so, I still wasn’t too scared because all the
time I kept thinking that the guards would protect me.

When I got right in front of the school, I went up
to a guard again. But this time he just looked straight
ahead and didn’t move to let me pass him. I didn’t
know what to do. Then I looked and saw that the
path leading to the front entrance was a little further
ahead. So I walked until I was right in front of the
path to the front door.

I stood looking at the school—it looked so big!
Just then the guards let some white students go
through.

The crowd was quiet. I guess they were waiting
to see what was going to happen. When I was able to
steady my knees, I walked up to the guard who had

let the white students in. He too didn’t move. When
I tried to squeeze past him, he raised his bayonet
and then the other guards closed in and they raised
their bayonets.

They glared at me with a mean look and I was
very frightened and didn’t know what to do. I turned
around and the crowd came toward me.

They moved closer and closer. Somebody started
yelling, “Lynch her! Lynch her!”

I tried to see a friendly face somewhere in the
mob—someone who maybe would help. I looked
into the face of an old woman and it seemed a kind
face, but when I looked at her again, she spat on me.

They came closer, shouting, “No nigger bitch is
going to get in our school. Get out of here!”

I turned back to the guards but their faces told
me I wouldn’t get help from them. Then I looked
down the block and saw a bench at the bus stop. I
thought, “If I can only get there I will be safe.” I
don’t know why the bench seemed a safe place. . . .

When I finally got there, I don’t think I could
have gone another step. I sat down and the mob
crowded up and began shouting all over again.
Someone hollered, “Drag her over to this tree! Let’s
take care of the nigger.” Just then a white man sat
down beside me, put his arm around me and patted
my shoulder. He raised my chin and said, “Don’t let
them see you cry.”

Then, a white lady—she was very nice—she
came over to me on the bench. She spoke to me but
I don’t remember now what she said. She put me on
the bus and sat next to me. . . . [T]he next thing I
remember I was standing in front of the School for
the Blind, where Mother works.

from William Loren Katz, Eyewitness: The Negro in
American History (New York: Pitman, 1967), 492–494. 

Discussion Question
Why do you think Elizabeth Eckford encountered
such a hostile reaction when she arrived at Central
High School? Cite evidence from your textbook to
support your opinion.

Section 1
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32 Unit 6, Chapter 21

Name Date

CHAPTER

21
PRIMARY SOURCE from “I Have a Dream”

by Martin Luther King, Jr.

On August 28, 1963, more than 250,000 people took part in a march on
Washington, D.C., in support of the civil rights bill. As you read this part of the
speech that Dr. King delivered that day, think about his dream and whether it
has come true.

Section 2

Isay to you today, my friends, even though we
face the difficulties of today and tomorrow, I still

have a dream. It is a dream deeply rooted in the
American dream. I have a dream that one day this
nation will rise up and live out the true meaning of
its creed,“We hold these truths to be self-evident;
that all men are created equal.” I have a dream that
one day on the red hills of Georgia, sons of former
slaves and the sons of former slave owners will be
able to sit down together at the table of brother-
hood. I have a dream that one day even the state of
Mississippi, a state sweltering with the heat of
injustice, sweltering with the heat of oppression,
will be transformed into an oasis of freedom and
justice. I have a dream that my four little children
will one day live in a nation where they will not be
judged by the color of their skin, but by the content
of their character.

I have a dream today!
I have a dream that one day down in

Alabama—with its vicious racists, with its Governor
having his lips dripping with the words of interposi-
tion and nullification—one day right there in
Alabama, little black boys and black girls will be
able to join hands with little white boys and white
girls as sisters and brothers.

I have a dream today!
I have a dream that one day every valley shall

be exalted, and every hill and mountain shall be
made low. The rough places will be plain and the
crooked places will be made straight, “and the glory
of the Lord shall be revealed, and all flesh shall see
it together.”

This is our hope. This is the faith that I go back
to the South with. With this faith we will be able to
hew out of the mountain of despair a stone of hope.
With this faith we will be able to transform the jan-
gling discords of our nation into a beautiful sym-
phony of brotherhood. With this faith we will be
able to work together, to pray together, to struggle

together, to go to jail together, to stand up for free-
dom together, knowing that we will be free one
day. And this will be the day. This will be the day
when all of God’s children will be able to sing with
new meaning, “My country ’tis of thee, sweet land
of liberty, of thee I sing. Land where my fathers
died, land of the pilgrims’ pride, from every moun-
tainside, let freedom ring.” And if America is to be
a great nation, this must become true.

So let freedom ring from the prodigious hilltops
of New Hampshire, let freedom ring from the
mighty mountains of New York; let freedom ring
from the heightening Alleghenies of Pennsylvania;
let freedom ring from the snow-capped Rockies of
Colorado; let freedom ring from the curvaceous
slopes of California. But not only that. Let freedom
ring from Stone Mountain of Georgia; let freedom
ring from Lookout Mountain of Tennessee; let
freedom ring from every hill and molehill of
Mississippi. “From every mountainside, let freedom
ring.”

And when this happens, and when we allow
freedom to ring, when we let it ring from every vil-
lage and every hamlet, from every state and every
city, we will be able to speed up that day when all
of God’s children—black men and white men, Jews
and Gentiles, Protestants and Catholics—will be
able to join hands and sing in the words of the old
Negro spiritual, “Free at last. Free at last. Thank
God Almighty, we are free at last.”

Discussion Questions
1. What does Dr. King mean when he says he has a

dream that the nation “will live out the true
meaning of its creed”?

2. What criticisms does King level at American
society?

3. Do you think that King’s dream has been ful-
filled? Explain your response.
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PRIMARY SOURCE Political Poster
During the Freedom Summer of 1964, hundreds of civil rights volunteers, both
black and white, converged on Mississippi to conduct voter registration drives.
This is one of their posters.Section 2

Discussion Questions
1. What images and slogans does this poster use to

persuade African Americans to register to vote? 
2. Which images or slogans do you think are most

persuasive? 

3. If you were to design a poster for Freedom
Summer, what images or slogans would you use?
Take into consideration what you have learned
about the project and about the opposition that
civil rights activists faced.

We Shall Overcome Register-Vote Poster. Schomburg Center for Research in Black Culture,
Art and Artifacts Division, The New York Public Library, Astor, Lenox and Tilden Foundations.
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RETEACHING ACTIVITY Challenges and Changes
in the Movement

Section 3

Completion

Choose the best answer for each item. Write the letter of your answer in the blank.

_____ 1. The civil rights leader who preached that blacks should separate from white society was   
a. Martin Luther King, Jr.
b. James Meredith.
c. Malcolm X.
d. Fannie Lou Hamer.

_____ 2. The Kerner Commission blamed much of the rioting that plagued Northern cities during
the mid-1960s on
a. white racism.
b. television violence.
c. lax police policies.
d. militant African Americans.

_____ 3. The Civil Rights Act of 1968 ended discrimination in     
a. housing.
b. schools.
c. churches.
d. restaurants.

_____ 4. The nation experienced the worst urban rioting in its history in the days following the
assassination of  
a. John F. Kennedy.
b. Robert Kennedy.
c. Malcolm X.
d. Martin Luther King, Jr..

_____ 5. Civil Rights leaders criticized the fact that much of the money for President Johnson’s War
on Poverty had been redirected to help fund       
a. the space program.
b. the Vietnam War.
c. medical research.
d. expressway construction.

_____ 6. Between 1965 and 1992 the number of African Americans holding elected offices grew
from less than 100 to about     
a. 3,000.
b. 7,000
c. 10,000.
d. 15,000.

CHAPTER
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